
 
A resource for ACS teachers and families
www.acsf.org 
 
 

Catalog of teaching artists and residencies fall 2018 
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provides. Students get to explore and discover the arts in a new way, but also to discover 
things about themselves they may never otherwise have.” 
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Dear Asheville City Schools Staff, Families, and Friends: 
Why fund Teaching Artists in our schools? All students can be reached through the arts, and many 
students who cannot otherwise be inspired, can be touched by opportunities to learn about and create art. In a 
community filled with great artists, our classrooms should be filled with the artistry for which Asheville is known, and 
every student should have access to learning with artists. These are the assumptions that started a conversation. We 
were frustrated that the small amount of funds designated to provide artist residencies were quickly expanded and few 
classrooms got to experience high quality art with trained teaching artists. 
 
How has TAPAS addressed the problem? In June of 2010, a team of artists and teachers created a 
“Teaching Artist Training” that identified great local talent eager to work in our schools. We are now embarking on our 
sixth 
year, with a jam-packed day of training for artists on the Common Core & Essential Standards, lesson planning, arts 
integration and alignment, and more. We’ve added checklists for teachers and teaching artists to use to ensure a 
smooth collaboration. Through this program, the Asheville City Schools Foundation, with funding from the NC Arts 
Council, is committed to serving over 800 students this year. The TAPAS catalog is a tool for parents and educators to 
identify trained Teaching Artists who are best aligned with your classroom and subject area. 
 
Who can apply for a Teaching Artist residency? Teaching Artist residencies will be awarded using a 
grant process. Applications must be submitted by a lead teacher, but we encourage parents and PTO members to 
support teachers by interviewing artists, gathering materials and filling other supportive roles. 
 
2018-19 TAPAS Grant Application deadline for fall is September 30th, 2018. 
 
Changes for this year: 
Teachers may choose from residencies that have been designed by artists. They include the necessary NC 
Standards needed to ensure that each residency follows an arts-integrated model. 
 
Residencies must be completed between October-January. 
 
Here’s how to apply: 
1. Read the catalog and identify residencies that are aligned with the grade-level and subject area appropriate for your classroom. 
2. Complete the application at 2018-2019 TAPAS Application Form 
3. Notification for awards will be sent the first week of October. 
4. Meet with the artist in person and talk with the artist about the need you have in your classroom. 
5. Enjoy a fantastic experience in your classroom as you and your students build a relationship with a teaching artist! 
6. Contact ACSF at the end of your residency for link to evaluation. 
7. Complete the evaluation within 2 weeks of residency completion. 
 
We look forward to celebrating the inspiration and opportunity you bring to our students.  

 

https://docs.google.com/forms/d/e/1FAIpQLSdwUxkVh1V5v63wFT1Fn3qDfyTV2R_k0s5rhkleKuBUivSpog/viewform
https://goo.gl/forms/xRoJ1hYg8RQiDZ8o2
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Laura Blackley 
laurablackleyband@yahoo.com 
828-777-9744 
 

Musician/Songwriter 

Laura Blackley is a singer, writer and purveyor of high lonesome Appalachian blues 
and soul. She plays ‘folk tunes with a rock n roll soundtrack’ with her band the 
Wildflowers. A born storyteller, she has played in many bands, traveled many back 
roads and interstates and enjoys digging up old tunes and hearing the stories behind 
them. She believes that music has a healing power and is a communal act. She 
currently works (in addition to her gig schedule) as a Teaching Artist with 
Musicworks!, a program that utilizes music and musicianship to teach life skills to 
young children. 

 
Piedmont Blues and Roots Musicians of Western North Carolina Curriculum 

 
To introduce the unique regional tradition of North Carolina blues, roots and gospel music, with a specific focus on 
Nina Simone, Etta Baker, and Doc Watson 
*New for 2018/2019 school year—collaboration with Melissa ‘Melody’ Henry to highlight not only the history and roots of these 
styles of music (and North Carolina’s significant role in the development of these styles) but to illustrate how these artists continue 
to influence hip hop and spoken word performers to this day. 
 
Students Impacted: 40 students 
 
Artists Contact Hours: 4 days, 3-40-minute lesson sessions, 1 half day of either field trip and/or concert 
 
NC Standards Integration: 
To provide examples of these musicians as chroniclers of regional history, as viewed through the oral tradition of NC 
roots, gospel and blues music(3.H.2.1) 
Explore the impact of NC roots, gospel and blues music as an artform on our local and global community, past and 
present (3.G.1.4, 3.G.1.5) 
To explore the cultural contributions of these artists and their music using hands-on musical training, storytelling, and 
creative collaboration with students and teachers. (3.C.1.1, 3.C.1.2) 
Understand North Carolina roots, gospel and blues as a human factor impacting the growth and development of 
North Carolina and its citizens. (4.G.1) 
Understand North Carolina roots blues and gospel as a cultural narrative (5.C.1.4) 
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Residency: 
First Lesson: Etta Baker, Elizabeth Cotten and Reverend Gary Davis 
1. 20 minute presentation and discussion of Etta Baker’s history including her early childhood influences, 
standards, musical style, collaborations, and legacy. Methodology: audio-visual aids, performance of guitar 
technique, Q&A. Inclusion of contributions made by Elizabeth Cotton and Gary Davis. 
 
2. 20 minutes learning and playing Etta Baker songs in small groups, utilizing collaboration, improvisation, 
and co- creative arrangements. Song Choices: Going Down the Road Feeling Bad, Etta Played the Blues (Laura 
Blackley original), Railroad Bill, Freight Train, Shake Sugaree, . Participate in artistic expression of these 
musicians’ music, and exemplify how this directly represents the cultural heritage of North Carolina. (4.C.1.2), and 
continues to shape the culture of the United States. (5.G.1) 
Second Lesson: Doc Watson 
1. 20 minute presentation and discussion of Doc Watson’s history including his early childhood influences, 
overcoming and utilizing handicaps, standards, musical style, collaborations, and legacy. Methodology: audio-visual 
aids, performance of guitar technique, Q&A. 
 
2. 20 minutes learning and playing Doc Watson songs in small groups, utilizing collaboration, improvisation, 
and co- creative arrangements. Song Choices: Mama Don’t Allow, Free Lil Bird As I Can Be. Participate in artistic 
expression of Doc Watson’s music, and exemplify how this directly represents the cultural heritage of North Carolina. 
(4.C.1.2) and continues to shape the culture of the United States (5.G.1) 
 
Third Lesson: Third Lesson: Nina Simone, John Coltrane, Speight Sisters 
1. 20 minute presentation and discussion of Nina Simone’s history including her struggles with mental illness, racial 
injustice, standards, musical style, collaborations, and legacy. Methodology: audio-visual aids, performance of guitar 
technique, Q&A. 
 
2. 20 minutes learning and playing Nina Simone songs in small groups, utilizing collaboration, improvisation, and 
co-creative arrangements. Song Choices: Children Go Where I Send Three, Ain’t Got No (I got Life). Participate in artistic 
expression of these artists’ music, and exemplify how this directly represents the cultural heritage of North Carolina. 
(4.C.1.2.) and continues to shape the culture of the United States (5.G.1) 
 
Fourth Lesson: Concert for peers, teachers, and parents. Performance and artistic expression of concepts and songs 
learned. (4.C.1.2) 
 
Potentialities: 
Performance for parents and/or student assembly with songs highlighting the history of the artists 
studied. Collaboration with other arts/specialties teachers to build on our music lessons. 
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Cleaster Cotton 
(828) 367-7708 
cleastercotton@gmail.com 
www.cleastercotton.com 

 

Primitive Artist 
 

Each visual art residency is designed to meet specific needs of teachers. With a focus on 
the creative process itself, teachers and students enjoy engaging arts experiences that fulfill 
academic requirements. Referencing my style and methodology as a Contemporary 
Primitive Artist, our journey will be through color, shape, line, texture and innovative use of 
materials and techniques. Original thinking is encouraged, teamwork becomes a valued 
tool, and academic and personal growth become evident. Unique expressions of art are the 
creative outcomes. During the planning session, Teachers and Artist will determine what 
students will create in residencies - which offer an alternative pedagogical approach to 
teaching and learning. Specific needs of Students are addressed, and Teachers’ 
professional goals, objectives and timelines are met – while of having lots of fun! 

 
5- Day Lesson Plan: Contemporary Culture Mural 

 
This residency will support the need for Culturally Responsive Teaching. The outcome of this residency will serve as an 
open Contemporary Time Capsule of student 'favorites' as children during this time and place. Teachers will determine the 
focus/topic of preference. 
 
Students Impacted: 20-40 students 
Goals: Students will learn and use the ALNUGE Geometric Visual Language [“al-new-gee”] (ALphabets Numbers 
GEometrics) to create Contemporary Cubism Paintings (on panels) that will be installed in an interior wall of the 
school for exhibit. Together, the painted panels will create a beautiful, colorful mural. A plaque will contain labeling 
that explains each panel. 
NC Standards Integration: Grades 3rd - 5th 3.G.1.1, 3.C.1.1, 3.C.1.2 , 3.C1.3, 3-5.CX.1.1, 3-5.CX.1, etc. 
Residency: 
Prior to the Residency, teachers will facilitate the following: 
Provide students with a “My Favorites List” (list of topics (i.e., my favorite place in Asheville, place in the world, writer, 
food, color, car, childhood memory, game, number, season, sport, time of year, celebrity, movie, TV show, weather, 
creature in nature… sea, land, air.) 
The Favorites List will be the core of the cultural aspect of the residency. Students will discuss their list and fill in their 
answers with the help of with their families and caregivers to enrich the cultural and cross-generational experience. 
Students will be prompted to discuss their ‘favorites’ and recognize common elements of place and stories between 
each other. 
Artist will: 
· Introduce Goals / Materials / Art Techniques and Terminology / ALNUGE Codes 
· Facilitate a variety of activities that assist in this creative process ~ Breathing, Relaxation and 
Visualization / Observation / Team-building 
Students will: 
· Draft their Design on Paper – using the ALNUGE Codes (that spell out a 
word or phrase) 
· Draft their Design on Wood or Paper Board 
· Paint a Design – using acrylic paint (on wood or paperboard) 
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Adama Dembele 
adamadembele2@gmail.com www.adamadembele.com 
www.zansamusic.com 828.407.6325 

 

Performing Art / Musician: West African 
Drum / Dance 
 

Students will focus on learning about the cultures and traditions of West Africa from a native 
West African musician. In addition to learning the actual rhythms and dances, students will 
explore the folklore represented by the music, the way the instruments are made, and current 
events relating to West Africa. 
For 33 generations, Dembele’s family has carried the tradition of drumming, dancing, and oral 
history of their people in Mali and Ivory Coast. In 2005 he moved from Abidjan, Ivory Coast to 
the United States to further spread the sacred beauty of his people’s tradition through instruction 
and performance. In 2007 he settled in Asheville, NC, and has been enjoying teaching students 
from age 4 to 104. His curriculum of instruction meets (and exceeds) the Essential Standards of 
North Carolina for K-12 in four subject areas (music, dance, healthful living, and social studies). 

 

5-Day Lesson Plan - West African Drumming, Dance and Storytelling 
 
Students will learn how to dance, drum, and create music to accompany stories with cultural influences from West 
Africa. Students will engage in drumming on djembes and develop an appreciation for African culture. 
Students Impacted: 20-60 students generally 
 
Artists Contact Hours: 4 days and 1 half day performance for parents and other classes. 
 
Goals: Students will have a base of storytelling skills and a knowledge of sound which will help them fully grow from 
and enjoy Adama's residency. 

 
NC Standards Integration: (Can be modified for other grades) 
Social Studies: 2.C.2.1 Explain how artistic expressions of diverse cultures contribute to the 
community. Science: 2.P.1, Students will "understand the relationship between sound and vibrating 
objects. 
ELA: RL.2.2 Recount stories, including fables and folktales from diverse cultures, and determine their central 
message, lesson, or moral. 
Dance: 2.C.1.1 Exemplify dance representing the heritage, customs, and traditions of various 
cultures. Music: 2.CR.1.1 Exemplify music representing the heritage, customs, and traditions of 
various cultures. Theater Arts: 2.C.2.2 Interpret stories from previously-read texts by acting them out. 

 
Residency: 
Prior to the residency, students will have heard stories from many different cultures, analyzed these stories to 
determine their central message, lesson, or moral, and retold several stories for peers and parents. 
● Students will be able to explain how drumming, dance, and story from West Africa contribute 
● to our community, use drumming, dance, and storytelling from West African culture to create a performance, 
and be able to explain how diverse cultures' artistic expressions contribute to a community. 
● Students will also contribute their own expression, influenced by West African culture, to our school 
community when they collaborate with Adama to perform a story along with drumming and dance. 
● Students will be able to explain how drums make sound and connect how drums make sound with how 
their ear hears sound. 
● Students will be able to determine the central message/lesson/moral of stories from West Africa and retell 
the key details of a story from West Africa. 
 

 

mailto:adamadembele2@gmail.com
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Carla Filippelli 
cranberryc@bellsouth.net 828.299.3246 
 Visual Art / Fiber 

Artist / Sculptor / Basketry 
 

By teaching an easy-to-master basket technique, Carla Filippelli engages children in grades            
4-12 by exploring the ancient craft of basketry. In each workshop or residency, participants              
create one or several woven baskets to take home with them. As an accomplished artist and                
educator, Carla has seen first-hand how empowering children through craft studies has            
positively impacted their behavior and attitudes. Carla's artistic career has spanned several            
decades in the studio craft movement. Being part of a strong arts community and mentor to                
many emerging artists, Carla delights in sharing her passion of fiber arts. 

 
 

3 DAY LESSON PLAN: Creative basketry and WNC Craft Heritage 
 
Each student becomes familiar with a brand new, easy to master technique and create their own woven art basket. In this 
3-day residency the artist will introduce many new art and craft terms and invoke lively discussions of early settlers and 
how craft played a role in the new world culture. This artist offers success oriented, non-competitive and creative days of 
arts, history, math, and science integration. 
 
Students Impacted: 4th grade; 75-100 students 
 
Artist Contact Hours: 3 Day Residency 1-1.25 hours each day. 
 
Goals: Research Craft throughout history. Learn a basket technique and create your own small gathering basket.                
Discover how language use varies in craft techniques and historical context. Understand the relevance of a living                 
history of craft makers in Western North Carolina. 
NC Standards Integration: Basketry residencies for 4-12th grades. Use of Language and Vocabulary, Math, Social 
Studies; NC History; native cultures and early settlers, Earth science. I also introduce and discuss the important living 
history that craft continues to offer to these Western NC communities. 
Residency: Each student will learn and create an easy to master basket technique and take home a finished 
basket. Discussions in Native Cultures, NC History, Language use; craft terminology, Math and Earth Science as 
common  core integration 
Day 1: Introduce Twined Basketry and its importance in early native cultures and NC settlers.  Students will cut reeds 
and learn the names of each part of the technique. Color use, art and craft vocabulary will be introduced. The 
weaving will be started and understood. Teacher Support: Help hand out reed bundles, learn and share technique 
with students  as needed. 
Day 2: Students will continue to weave on baskets. Discussions of craft as a career. Artist will share their ‘gallery 
baskets’ and discuss different craft mediums. Teacher Support: Help students who were absent to catch up with 
classmates. 
Day 3: Students will learn finishing techniques. With time left we discuss each other’s new art form. Many turn into 
hats, berry baskets or bowls but all are a unique creation. Teacher Support: Help students finish or introduce a 
writing project using the ‘new’ vocabulary introduced in the art lessons, for students who finish early. 
Supplies: Teaching Artist will supply all hand dyed reeds, tools, buckets and handouts. Artist must have source of 
warm water to fill buckets for soaked reeds. 
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3- Day Lesson Plan: Create a Basket to Reuse and Recycle Plastic. 
 
Each student will learn this easy basket technique and design ways in their own life they can impact their environment to 
reuse and recycle. Basketry and craft terminology will combine with scientific facts to help students understand their role 
in a future healthy planet Earth. This artist offers success oriented, non- competitive and creative days of arts, history, 
math, and science integration. 
 
Students Impacted: 4th grade, or any grades between 4-12; Approx. 100 students 
 
Artist Contact Hours: Up to 1.5 hour each day for 3 days. 
 
Goals: Basketry residencies for 4-12 th grades. Learn an easy to master basketry technique while we create a 
water bottle holder. Class time will include lively discussions in recycling and repurposing plastic while we learn 
nomenclature and uses of twined basketry. Each student takes home at least two baskets that can replace plastic in 
their daily use. 
 
NC Standards Integration: Use of Language and Vocabulary, Math, Social Studies; NC History; native cultures 
and early settlers, Earth science. 
 
Residency: Twined Basketry will be explored and learned by students as we create a water bottle holder to 
replace using more plastic bottles. Art and craft terminology, Math, NC History, Earth Science and Language Use 
are the primary common core curriculum integration subjects. 
 
Day 1: Introduce Twined Basketry and its importance in early native cultures and NC settlers. Students will cut reeds 
and learn the names of each part of the technique. Color use, art and craft vocabulary will be introduced. The 
weaving will be started and understood. Fun facts and scientific discussions about our Earth and how future 
generations will have a responsibility to find new ways to use less plastic. Teacher Support: Help hand out reed 
bundles, learn and share technique with students as needed. 
 
Day 2: Students will continue to weave on baskets. Artist will share their ‘gallery baskets’ and discuss different craft 
mediums. Students will learn shaping, color use, and functionality as they weave their bottle holder. Teacher 
Support: Help students who were absent to catch up with classmates. 
 
Day 3: Students will learn finishing techniques while they size and design their woven basket. Vocabulary and 
Language use will be discussed as we learn ways to use our baskets and recycle containers. Students who finish 
early will start a written essay about ways future generations will reuse and repurpose household items. 
Creativity and science fiction may play into this writing assignment as we fashion a 
future of caring for the earth and reducing waste. 
 
After residency/Teacher Support: Help students finish their basket or get others 
started on their written essay. Following day, read aloud some of the essays. 
Continue discussion of how recycling can change the lives of us all and for the life 
our Earth. 
 
Supplies: Teaching Artist will supply all hand dyed reeds, tools, buckets and 
handouts. Artist must have source of warm water to fill buckets for soaked reeds. 
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4-Day Lesson Plan: Weaving Together Art and Science-Creating the MOON PHASES 
 
Each student learns an easy to master basketry technique and takes home at least one basket. Working in groups 
they will also create by weaving and fiber arts an Earth, Sun and 8-Moons.  This large Earth, Sun and Moon mobile or 
wall art can be placed in a Commons area or hall way in your school. This residency offers integration of Language 
Arts, Math, Social Studies, NC History, and Earth Science. 

 
Students Impacted: 75-100 students 
 
Artist Contact Hours and Schedule: 4 Days 1-1.25 hours each day per class 
 
Goals: Basketry residencies for 4th-12 grades. Exploring scale, color, weaving and fiber techniques students will               
create the universe at it pertains to the Moon Phases. This will help the students to visualize the rotation of Earth                     
on its axis, as well as why the moon changes in appearance based on its orbit around the Earth. 

 
NC Standards Integration: Language Arts, Math, Social Studies, NC History, Earth Science: 4.E.1, 4.E.1.1, 
4.E.1.2, 4.C.1 etc. 

 
Residency: 
Day 1:  Introduce Twined Basketry, its importance to Native Cultures and NC Settlers. Students learn the 
names  of each part of the basketry technique. Color use, art and craft vocabulary will be introduced. Weaving 
will begin on a round trivet or platter. Teacher Support: Help hand out reed bundles, learn and share technique 
with  students as needed. 

 
Day 2:  Students continue to weave their baskets.  Finishing techniques will be discussed and learned. 
Introduction of Moon Phases and how groups of each 4th grade class will work on one large 40 inch planet 
Earth; color coded in greens, browns, earthy tones and blues for water, one scaled down Sun depicting its flares 
and CMEs in bright reds, orange and yellow, and 4 white moons and 4 black moons which will show the Phases 
around the Earth. Teachers will assist us breaking into groups. Weaving will begin on each segment. 

 
Day 3:   Weaving continues, Discussions in Moon Phases, our depiction and scale models of Earth, Sun and 
Moons will also continue. Another group of students will cut out of construction paper; quarter, half, three quarter 
moons to be sewn onto finished round woven moons in black and white. Teachers assists with various groups 
and students who finish early. 

 
Day 4:  Finish on large Earth and Sun.  Moons get sewn into phases and we all set up the Universe on the Floor 
or walls where appropriate. Discussions of how moons change appearance in relation to the rotation of the 
Earth around the Sun. Electric Universe theory will be introduced. Short moon-phase video shown, if time 
allows, and critique of finished project and individual baskets will end the week. Teacher assists students who 
finish early and with Moon Phase discussion. 

 
Supplies: Teaching Artist will supply all hand dyed reeds, tools, buckets, fibers for art project. Artist needs a 
source of warm water to fill buckets for soaked reeds. 
 
 
 

 
 

 



 
Melody and SIYAH 
berkeleygradediting@gmail.com 
828-391-3120 

Musician/ Songwriting 
 

 
Melissa Henry, professionally known as ‘Melody’ is an artist and activist who 
performs original songs as well as ballads that bring history to life. Her voice serves 
as a bridge to the past, recreating for listeners the tapestry of soul music woven 
together over time. Her words bring encouragement. Her vocals are a catalyst. 
Read more below about the work she has been doing recently in the Carolinas. 
 
Isa Whitaker, is a local recording artist known as SIYAH, and the Community 
Garden Network Coordinator for Bountiful Cities. My mother and I have been writing 
and recording music for years, as well as fighting for food justice in 
African-American communities through our public presence. We also co-taught 
Hip-Hop classes at Charles T. Koontz Intermediate and garden awareness through 

Strong Roots this summer. 
 

Four Day Lesson Plan: History of Hip Hop 
 
Estimated number of students impacted: 20-40, Grade levels vary between 1st -12th grade 
 
Estimated number of artist contact hours: 5 hours- 1 hr per class for 5 days. 
 
Summary: Each student will work within the scope of Hip-Hop's elements: dance, rap, graffiti create a Hip-Hop & 
Healing folder using graffiti and pictures, sharpen writing and speaking skills, write an original verse to contribute to 
a class composition based on their perspective, including a self-praise poem, participate in the beautification of the 
school garden through designing signs and/or construction of a garden mural, gain an appreciation for nature and be 
introduced to produce from the garden, experience noble silence as a key to meditation and be exposed to related 
lyrical advice from conscious hip hop artists and traditional African-American artist/activists such as Billie Holiday 
and Nina Simone with a focus on songs that bring history to life. 
 
Goals: 
Students will develop self-confidence in sharing their talents, learn international greetings of peace, the connections 
between hip hop music and healing, the power of expression in self-healing, and the importance of time spent in 
nature. 
 
Students will be able to identify their artistic talents, the geographic origins of agriculture, identify the principles of hip 
hop, and communicate a level of self-knowledge through art, music, or writing. 
 
NC Standards Integration: Varied based on the grade level. Focus is on African American History, Geography, 
Music, Dance, Language Arts, Social Studies, Science. (Urban Agriculture, Environmentalism) 
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Residency: 
Day 1:  Model African praise poetry through introductions, discover the artistic/musical talents of the students, teach 
the principles of Hip-Hop, lead students in designing Hip-Hop folders, and teach the history of agriculture and roots 
of Hip-Hop including the role of the griot. 
 
Day 2: Invite students to share their writing, teach the role of the negro spiritual in the development of American 
music, expose students to the idea of conscious Hip-Hop artists in popular modern culture, begin to co-create a 
song. 
 
Day 3: Practice the song to be performed, teach the role of lyrical flow in the struggle for racial equality during the 
Civil Rights Movement using quotes by Muhammad Ali and Gil Scott Heron, and lead the students in a noble silence 
practice. 
 
Day 4: Practice for the final performance, teach the role of modern conscious Hip-Hop artists in social justice 
movements today, explain how Hip-Hop chimes on the importance of human rights issues such as food justice, 
expose the class to local activists such as DeWayne Barton of the Burton Street Peace Garden.  
 
Teacher Support: Assist each day as needed.  
 
Supplies: Pencils, Crayons, Paints, Plywood for mural, Large smooth stones or small slabs of wood for garden 
signs 

 
  

 



 
 
 

Audra Holden 
lifeonaloom@gmail.com 
828-989-1908/ 828-255-7913 

 

Visual Art / Fiber Arts 
 

 
Audra Holden’s weaving projects engage children of all ages and abilities in a broad range of 
lessons such as patterns, measuring, geometry, sequencing, problem-solving, physics, history, 
and/or community-building. Presenting weaving as a metaphor for life can also provide many 
opportunities for language arts activities and character exploration. Projects can be tailored to 
your time constraints and grade level, ranging from simple individual projects to complex large- 
group weavings, using any of a wide range of looms. 
Although Ms. Holden has a B.S. in Mechanical Engineering and an M.S. in Applied Statistics, her 
weaving education came in the folk art tradition, handed down by her elders. She learned inkle 

weaving from her mother and advanced four-harness loom techniques from an eminent Lithuanian textile 
ethnographer, subsequently weaving a Lithuanian folk costume for herself. She has facilitated projects at local schools, 
such as the garden looms at Claxton Elementary, and has been the weaving instructor at Camp Neringa, a Lithuanian 
cultural camp for children, for many years. 
 

FIVE DAY LESSON PLAN : TAPESTRY WEAVING 
3 to choose from: NORTH CAROLINA, SOUND WAVES OR BUILDING COMMUNITY 

 
Each class will be assigned a region of NC, sound wave, or object about their community to focus on and will work                      
together to prepare the loom and weave a tapestry depicting that region or object. After every class has finished their                    
tapestry, there will be a gathering to share their work. Each class will display their tapestry and share what they learned                     
in their research. 
TAPESTRY WEAVING -- NORTH CAROLINA 
 
Students Impacted: 4th grade, Approx. 75 students 
 
Artist Contact Hours: 15-30 hrs. 80-90 minutes each day for five days per tapestry. Up to two tapestries can be in 
process at a time. 
 
Goals: Reinforce student understanding of North Carolina geography and history. Research elements of NC 
geography and history and create a tapestry to illustrate it. Use teamwork to create a collaborative piece of art. 
 
NC Standards Integration: Social Studies 4.H.1 Analyze the chronology of key historical events in North 
Carolina history. 4.H.1.3 Explain how people, events and developments brought about changes to communities in 
various regions of North Carolina. 
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Residency: Teachers will introduce the topic and facilitate research on NC history and geography, including the 
importance of fiber mills in NC. 
 
Day 1: I introduce weaving with a brief history of tapestries with examples from around the world. Students tell me 
what they have learned in their research about NC in general and how the regions differ. Students brainstorm what 
should be included in their tapestry about their assigned region of NC -- mountains, piedmont, coastal plain. (I will 
pull ideas together into a composition sketch.) I will demonstrate and students will practice weaving technique on 
cardboard looms. 
 
Day 2: Students will pair up to measure sufficient numbers of warp strings. Students will continue to practice weaving                   
on cardboard looms. In small groups of 5-6, students will come to the loom to work with me to tie on warp strings. As                        
students finish their individual weaving, they will cut tee shirts into strips for weaving. 
 
Days 3-5: Students will come to the loom in groups of 5-6 to weave a tapestry depicting their assigned region of NC. 
Those not at the loom, will do extension work, e.g. reading “Counting On Grace” by Elizabeth Winthrop, listening to 
oral history interviews, researching the connection between natural resources, infrastructure, and fiber mills in NC, 
writing poetry about NC, etc. 
 
Supplies: School  will  provide  Garden  Loom,  rulers,  paper and  pencils,  and  collect  tee  shirts  for  recycling 
as possible.  I  will  provide  cardboard  looms,  dowels  for  wall  hangings,  jute  twine  for  warp,  tee  shirt  strips 
for weft, scissors, and name tags. 

 
TAPESTRY WEAVING -- SOUND WAVES (Grade 2) 
 
Students will consider the emotions generated by sounds of high and low frequency and high and low volume and colors                    
that also generate those emotions. A tapestry (tapestries) will be woven depicting the shape of the sound wave on a                    
background of corresponding colors. 

 
Students impacted: 2nd Grade, 25 - 100 students 
 
Goals: Reinforce student understanding of sound waves and create a tapestry to illustrate it. Use 
teamwork to create a collaborative piece of art. 

 
Residency and Supplies: Similar to above. 
 
TAPESTRY WEAVING -- BUILDING COMMUNITY (K) 
 
Students will work together in different groupings (individuals, pairs, small groups), exploring dynamics of a community, 
to create a tapestry. 

 
Students impacted: Kindergarten, 20 - 80 students 
 
Goals: Learn the elements of weaving and community through the creation of a tapestry by the entire class. Develop 
fine-motor skills through weaving an individual piece on a cardboard loom. 

 
Residency and Supplies: Similar to above. 
 
 

 



 
Janet Hurley AWITSC / Creative Writing / Author 
janet@ashevillewritersintheschools.org 
www.true-ink.org / www.ashevillewritersintheschools.org / www.trillmagazine.org 

 
Janet engages students with creative non-fiction forms (memoir, personal essay, profile, narrative 
journalism and issue-based feature story) and innovative multimedia non-fiction writing and 
publishing, including writing for radio, public presentation and internet-based platforms. 
She believes that students need to develop and practice writerly habits and writerly ways of 
thinking in addition to learning discrete writing skills and craft. Janet often says she can relate the 
writing process to “anything!” and is an advocate for writing across the curriculum. She believes 
that writing enhances problem solving and critical thinking, develops integration of process, 

content, and skills, increases decision making abilities, and encourages a healthy skepticism which leads to exploration 
of ideas, an enlarged worldview and a confident imagination. 
 
Janet is the founding director of True Ink, providing creative opportunities for young writers in the Asheville area 
since 2008, including summer camp programs, after-school programs, private classes and special events and 
workshops. She also publishes Trill, a complete arts magazine for teens. She is the co-founder and acting 
administrator for Asheville Writers in the Schools, which trains and places writers in long-term residencies in local 
schools and community programs. 
 

Four Day Lesson Plan: re-VISION is RE-ally FUN! 
 
Through interactive storytelling, six-word memoir and poetry writing, and peer collaboration and support, student writers 
apply what they’ve learned to previously written personal or fictional narrative. Teacher support throughout with 
transitions between process steps, checking in with students as they work on writing. 
 
Estimated number of students impacted: depends on grade/school 60-100 for entire grade level. Grades 4-6th.  

Artist Contact hours: Dependent on grade and school, an average of 4, one-hour class periods per class 

Goals: 

1. To re-frame student’s understanding of revision in the writing process from CORRECTION to revision as an 
essential, creative part writing. 
2. To identify revision skills/ tools with fun storytelling and poetry activities and forward-moving nomenclature 
which can be used by students as peer SUPPORT for fellow writers or for their own work. 
3. To revise a personal or fictional narrative previously written using the awareness, methods and tools the 
students have just learned about. 
4. To “publish” and celebrate writing via class sharing and displays. 
 
ELA standards: With guidance and support from peers and adults, develop and strengthen writing as needed 
by revising, editing, rewriting, or trying a new approach, with consideration to task, purpose, and audience. 
Use knowledge of language and its conventions when writing, speaking, reading, or listening. Expand, combine, 
and reduce sentences for meaning, reader/listener interest, and style.Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade topics, texts, and issues, 
building on others' ideas and expressing their own clearly. 
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Pre-residency: 
Students will have written one personal or fictional narrative which will be revised during this residency. This 
narrative should be typed prior to the re-VISION residency, double spaced, and printed out single-sided. Narrative 
should be no more than 2 pages. 

 
Residency: 
Day One 
1. I invite students to make the sound they most want to make when they are asked to revise their work. I ask 
them what revision usually means to them and take responses popcorn style—usually these frame revision as 
correction and/or editing. I ask what tools the students use for revision and record these. Usually, this involves 
grammar, spelling punctuation. If something is brought up that is truly revision tool, I record this, too. This will serve 
as a pre-assessment for the class. Teacher support: If we do hand out the assessment sheet, help with getting 
pencils and sheets to each student. Help with collecting. 
 
2. I explain the difference between editing and revision. I then tell them that I LOVE revision and I am asking 
them to keep an open mind as we explore what it really is. 
 
3. I explain that the students are going to tell each other their life story. I acknowledge that is an awfully broad 
topic so ask how we can narrow that down. We brainstorm a list which might include things I’m proud of, places 
I’ve been, languages I speak, mistakes I’ve made… 
 
4. Students then pair up and stand-up facing each other, with enough distance that they can hear each other. I 
announce that student B must be The Greatest Listener Ever (Question to the group: what makes a great listener?) 
that all they need to do is listen without commenting or interrupting and then after the speaker is done, tell the 
speaker on or two things such as something they’d like to know more about, or one thing they found funny, 
interesting, striking, or confusing. First round is 60 seconds, second round is 30 seconds. Teacher support: Help 
with pairing students up, keeping them on track. Watching that they follow time guidelines. 
 
5. This is followed by class discussion and reflection. What was harder or easier about the second round? 
What choices were made? Why did things change? Did the order change? What did you keep? Etc. (These 
observations are captured on the board or flip chart). I usually put up a combination of the students’ direct speech, 
as well as my reinterpretations of what they are saying to introduce some revision vocabulary. Clarify, cut out, 
rearrange, add, expand, emphasize, substitute… 
 
6. WRITING ACTIVITY: LIFE STORY REVISION WITH SIX-WORD MEMOIRS 
Students will write their life story one last time using only six words. We’ll look at models and I will ask them what 
each author wanted the reader to know about them. Students will be encouraged to write as many six-word memoirs 
as they can in ten minutes. I’ll be moving around the class checking in with students. Teacher support: Moving 
around the class, checking in with students. I’ll ask them to choose their favorite and write it on a colored strip of 
paper with a marker, putting their name on it. Those that want to can stand and share with the class popcorn 
style—I’ll ask everyone to post their memoir somewhere in the classroom (previously arranged with teacher). 
Teacher support: Handing out colored strips of paper and markers. Collecting the six word memoirs and finding a 
way to display them. 
 
 
 
 
 
 



 
Day Two: 
1. I’ll share a model of a first draft and a revised draft and in pairs, students will look for the differences, 
referencing the concepts and vocabulary we have previously discussed (on the board or on flipchart). Is there 
anything else we notice? Teacher support: Distributing the model texts, making sure students have pencils. 
 
2. I’ll make the connection between revision in writing to things in our lives we might like to change or 
re-VISION. I’ll share a model poem with them which uses revision vocabulary to explore this concept then invite 
them to brainstorm as a group the areas in their lives which they would like to revise. This might include: 
friendships, schools, my neighborhood, sports team experience, etc. 
 
3. Students will then pick one of these or choose another they have thought of and make a list of 
characteristics/ descriptions/emotions related to how things are NOW in that realm. Teacher support: With me, 
checking in with students as they make their lists. 
 
4. Then, using the re-VISION vocabulary, they will transform each of those and create a poem, deciding first 
on who the reader of the poem will be. We’ll talk about how this impacts the poem in word and phrase choice, 
specificity etc. 

a. Example: 
Relationship re- VISION 
People pretend to be my friends….I would clarify who my real friends are People 
talk about me…I would cut out people who bring me down 
I would add people who have my back. 
There are too many cliques… I would emphasize my originality 

 
Days Three and Four: 
1. Students will be working with the narrative they wrote and typed pre-residency. They should all have 
printed hard copies, single-sided at the start of class. Teacher support: Making sure each student has a hard copy 
of their narrative and a pencil or pen. 
 
2. I’ll ask students to read their narratives silently and then to identify and write down: 

a. Something powerful about this piece is . 
b. When people read my piece I want them to (feel what? think about what? do what?) . 

 
3. I will then ask them to list three to five revision tactics they will focus on, for example: “reordering,” “finding 
a strong beginning,” “adding details,” etc. 
 
4. Before they start their revision process, I will introduce a peer technique that can help to get revision 
juices flowing. 

a. Example: Big Potato, Small Potato 
Using a visual, I will make the analogy that a first draft is like a garden bed and under the dirt grow large and small 
potatoes. Large potatoes might be like a character in the narrative, or a main conflict and happening. Small 
potatoes might be like the details of place or scene that make the narrative unique. How do we get the potatoes 
out? Questions! I then add in green tops of potatoes onto the visual. A question is like a potato top and helps to 
pull out the possibilities for revision. Students pair up to share narratives and write down at least 3 questions (on a 
separate sheet of paper) that they have about the narrative. I’ll ask them to try and ask at least one big potato 
question. When this is done each student considers the questions and writes down the answers on the separate 
sheet of paper. Teacher support: Circulating through class and checking in on this process with students. 

 

 



 
 
Days Three and Four Cont: 
1. Students will then have time to work on their revisions. I’ll have scissors available if they want to cut up                    
sections of the narrative and rearrange them or even discard them. I’ll also provide them with glue sticks, but                   
encourage them not to glue anything down until the final day. 
( Note: with regards to discarding pieces of the narrative I will offer that all writers have what they call ‘Little Darlings’, 
writing we love but that somehow just doesn’t work in our stories or poems, that we have to cut out. My suggestion is to 
keep the “Little Darlings” somewhere safe—they might be useful one day.) 
2. Students will begin their revisions on day 3, to continue on day 4. I will circulate and check in and work 
with students. Teacher support: Circulating and checking in with students. 
3. When students are done with their revisions, they can then go through to check spelling and punctuation 
and grammar, polishing the revision up to share, asking a partner to proof. Teacher support: Helping to get students 
into proofing buddy pairs. 
4. Post assessment half sheet: When students are done or are close to done with revision, I’ll stop them ask 
them to fill out a post-assessment asking them to share how they feel about revision now, what tools they have 
available for revision and what tools they have used. We’ll leave enough time at the end of the last class for students 
who want to share an excerpt from their narrative and their revision process with the class to do so. 

 
Post residency: Students will go onto computers to make the revisions per their working draft. The classroom teacher 
might decide to do a display of the revision work draft/final clean up for the students to share/publish their work in this 
way. 
 
  

 



 
 

David Novak David@david-novak.com 
www.david-novak.com 828.280.2718 
 

Story Arts: Spoken 
Word / Creative 
Writing / Storytelling 
 

 
David Novak is an award-winning storyteller, author and actor, performing on the main 
stage at the nation’s top storytelling festivals and as a featured storyteller at the 
prestigious National Storytelling Festival. Highly prized for his amazing vocal pyrotechnics 
and dynamic physicality which bring ancient tales, classic myths, and original stories to 
life and captivate audiences of all ages, Novak is in demand for his keynotes, workshops 
and as a one-on-one coach. He’s thrilled audiences from Hawaii  to New York, and in 
countries around the world including a recent encore tour in China. 
 
 

A Telling Experience 
 
A storytelling residency with Teaching Artist David Novak. Students will learn to find and tell the beautiful 
stories in their own lives and in the world around them. 
 
Summary: What is a book? Where do stories come from? David explores these questions with grades K-12. 
Students will: learn to hold stories in paper-folding and string figures; find stories in stones, weather patterns, and 
the life cycles of plants and animals; invent finger plays and pattern stories; compose and retell something beautiful 
from their own life experience.  
 
Estimated Number of Students Impacted: 20-40 Grades 3 & 4. 
 
Artist Contact hours: 6 hours, 1.25 hours per day. 
 
GOALS: While David’s residencies directly address competency goals in Arts and English Language, students also explore 
core concepts in Science for Inquiry, Systems, Order, Change, and Constancy as they explore the natural world for ancient 
patterns that create new stories. As your class discovers and creates stories, they will practice 21st Century skills of 
Collaboration, Critical Thinking, Communication, and Creativity. 

 
NC Standards Integration: 
Top 3 connections to the Common Core State Standards: 
W-3. Write narratives to develop real or imagined experiences or events using effective technique, descriptive 
details, and clear event sequences. 
SL-4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive 
details, speaking clearly at an understandable pace. 
L-3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
a. Choose words and phrases for effect.* 
b. Recognize and observe differences between the conventions of spoken and written standard English. 
 
Top 3 connections to the North Carolina Essential Standards:  
From the Arts Education, Theatre Arts K-8 Standards: 
3-4.C.1: Use movement, voice, and writing to communicate ideas and feelings. 3-4.C.2: Use 
performance to communicate ideas and feelings. 
3-4.A.1: Analyze literary texts and performances 
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Sample Schedule of Activities: 
 
Day 1A: Storyteller, David Novak, presents A Telling Experience, a storytelling assembly for grades 3-5, 
followed by a talk-back with students. 
 
Goals: 
• Introduce oral tradition • Model effective storytelling • Demonstrate different story types (folktale, 
personal story, creative) • Demonstrate different styles (finger play, string story, etc.)  
 
Day 1B: Setting the Scene: Notice and describe details about a place. 
 
Goals: 

● Share experience 
● Use descriptive language 
● Create listener involvement 

< Follow-up: students identify a sequence of events (plot) that unfold in a remembered place. Activity: The Story 
String.> 
 
Day 2: The Storyline: a tally of events  
Goals: 
• Sequence events • Discover details • Create surprise  
 
Day 3: Beautiful People: adding personality 
Goals: 
• Create Character Voice • Create Character Body Language  
 
Day 4: Relating to Others: finding the main idea. 
Goals: 
• Finding meaning • Creating a satisfying ending  
 
Day 5: A Telling Time: sharing our stories  
Goals: 
● Effective Listening • Confident Speaking • Fluency 
 
This Residency can conclude with an in-class sharing of stories during the school day, or as an after-school event 
for families, or both. 
 
  

 



 
 
 
Lisa Aimee Sturz 
lisa@redherringpuppets.com 
www.redherringpuppets.com 
828-252-1692/ 828-273-1488 

 

Performing Art / Puppetry / 
Theatre 
 

 
Lisa Sturz/Red Herring Puppets offers several curriculum-based residencies for all grade 
levels that encourage teamwork and deepen student understanding of a subject area. A 
typical residence last 5 days and will include research, design and construction, the 
recording of student voices of the script, rehearsal, and performance. Available mediums 
include shadow puppets, hand puppets, overhead projectors, and toy theatre. Popular 
topics include animal groups, life cycles, folklore, invention and historic personages. 
 

Lisa Sturz, has an MFA in Puppetry from UCLA and has participated in Arts and Integration 
trainings with the Kennedy Center, Blumenthal Performing Arts Center, UNCA, and North 
Carolina Arts Council. She has worked with Henson Productions, Disney Imagineering, 

Lucasfilm, PBS, Ice Capades, UNC-TV, the Asheville Symphony, Birmingham Children’s Theatre and The Lyric 
Opera of Chicago. Red Herring Puppets’ curriculum based “edu-tainment” has been featured at the Center for 
Puppetry Arts in Atlanta and several Puppeteers of America Festivals earning an UNIMA citation of Excellence – 
the highest honor in American puppetry. 
 

FIVE DAY LESSON PLAN: SHADOW PUPPETS – ANIMAL GROUPS (Grades 2-5) 
 
Each class will choose to focus on Mammals, Reptiles, Amphibians, Fish, or Birds. Each students will be 
assigned an animal and lines from the script to create and perform. 

 
Estimated Number of Students Impacted: 60-80 
 
Artist Contact hours: Up to 15 hours. 45 minutes for each class for the first four days (with a ten-minute break in 
between classes to clean up and reset.) For the fifth day, 30 minute rehearsal per class, 30 minute group orientation 
in auditorium, 30 minute performance. Often schools invite other classes and/or parents. 

 
GOALS: 
1. Reinforce student understanding of different animal groups. 
2. Research a subject and find visual references to create a shadow puppet 
3. Practice collaboration and teamwork in a group performance. 
 
NC Standards Integration: Science: Structures and Functions of Living Organisms: 2.L.1 Understand animal 
life cycles through drawing, and creating a puppet that transforms to show each stage of the life cycle. Use this 
understanding to compose a written piece about the animal's life cycle. 
ELA Narrative Writing: W 2.3 Write narratives in which they recount a well-elaborated event or short sequence 
of events, include details to describe actions, thoughts and feeling, use temporal words to signal event order 
and provide a sense of closure. 
Research Skills: W 2.8 Recall information from experiences or gather information from provided sources to answer 
a question. 
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Use of Language: RL 2.4 Describe how words and phrases supply rhythm and meaning in a story, poem or song. 
Using this knowledge of rhythm and meaning, compose a poem about an animal's life cycle. 
Informative Writing: W 2.2 Write informative/explanatory texts in which they introduce a topic, use facts and 
definitions to develop points, and provide a concluding statement or section. Using this knowledge of informative/ 
explanatory texts, compose a text about an animal's life cycle. 
Social Studies- Culture: 2.C.1 Understand how various cultures influence communities. A discussion about the 
use of puppetry in different cultures will be part of our introduction to the unit. 
 
PRE-RESIDENCY: I work with the teachers to create a rhymed script that includes facts such as habitat, number 
of species, characteristics and examples of each animal group. Teachers introduce the students to the subject 
beforehand, assign parts, and read through the script with the class. 
 
Residency: 
DAY ONE: I introduce shadow puppetry by presenting a brief history with examples from around the world. After a                   
quick demonstration, students use visual references to design their characters and cut them out. It helps to have a                   
couple extra sets of adult hands/parents to help. Teacher support: Practice with students reading the script aloud. 

 
DAY TWO: I record each student reciting their lines from the script. (This requires several hours of editing on my 
part outside of class to clean the recordings, balance the sound, and add music & effects. 

 
DAY THREE: Students finish their shadow puppets by creating inside cuts with punches, applying colored 
cellophane, and attaching rods. It helps to have a couple extra sets of adult hands/parents to help. Teacher 
Support: Play the finished sound track in class whenever possible. Help any students who were absent to catch up 
with their classmates. 

 
DAY FOUR: Each student parades their puppets for the class. I block the performance and begin rehearsal. 
 
DAY FIVE: Final rehearsal with each class and preparation for the afternoon performance. 
 
SUPPLIES: School provides plain paper, pencils, scissors, scotch tape. 
I provide poster board, punches, exacto tools, cellophane, rods, duck tape, shadow screen, light, recording 
equipment. 
 
  

 



 
 

TAPAS 

TAPAS Classroom Teacher and Artist Checklists 
 
CLASSROOM TEACHER CHECKLIST 
• Create a time to meet with the artist face to face before residency 
• Be the expert about curriculum connections 
• Be clear on goals and expectations of the project 
• Communicate consistently with artist 
• Discuss and visit classroom space where residency with take place 
• Be clear about curriculum connections 
• Inform artist about media releases for students 
• Be the co-adult in charge 
• Remain in the classroom and engaged during residency 
• Follow through with any pre-lesson with curriculum ties prior to residency 
• Be the disciplinarian of students 
• Inform artist of special need students or behavior triggers for any students 
• Inform artists of any EC schedules or students that may be pulled out of class 
• Use residency for ALL students (it is not to be treated as a ‘reward’) 
• Inform parents / other teachers / administration about residency 
• Complete the evaluation from ACSF at the close of residency 
 
TAPAS ARTIST CHECKLIST 
• Bring creative experiences to the students 
• Communicate your project clearly to teacher 
• Know the classroom space beforehand 
• Understand the standards and how they connect to your residency 
• Find connection to curriculum standards 
• Be a role model 
• Build relationships with students and teacher(s) 
• Be a friend 
• Engage ALL kids – adjust if needed 
• Be the co-adult in charge 
• Be clear on teacher expectations and needs 
• Create a budget 
• Be the co-grant writer 
• Consider how to celebrate student work at the end 
• Consider how to involve parents 
• Be consistent with your communication 
• Complete the evaluation from ACSF at the close of residency 
• Ask the teacher to complete their evaluation 
• Advocate for TAPAS 

 


